Introduction of the
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Listening to you, working for you www.bexley.gov.uk



In total how many pupils are
educated In our mainstream

primary and secondary schools?
(Census data May 2021)

43,393
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How many EHC Plans
does Bexley have??
(census data May 2021)
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How many children & YP In Bexley
are on SEN Support??

(census data May 2021)

4721
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What Is the biggest primary need
for pupils on SEN support?

(Census data: July 2020)
15t Place...... @
Speech, Language and Communication Needs

2"d biggest need......
Social, Emotional Mental health

3'd biggest need....
Specific learning difficult
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Hot off the Press!!

Quality First Teaching and
Speaal Educatlonal Needs

Information for schools,
professionals and parent/carers
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2nd

Edition!!!

Metacognition
Parents strategies
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Spelling/phonics
Maths
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What are
the OFT and SEN Toolkits?

It's a document for class teachers and support staff
which recommends strategies to meet pupils
needs, in the first instance, as part of quality first
teaching and good classroom practice.

It Is a guide to help recognise early barriers to
learning and to support consistent identificatlorh
of special educational needs.

o RN
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Why do we need the toolkits?

* To put the emphasis back to quality first
teaching and good classroom practice.

 Consistency in identifying SEND needs.

« All staff are responsible for supporting pupils
with SEND.

Puplls needs are identified early.
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« Support given should be in line with the pupil’s
needs and not dependent on diagnosis.

* Schools monitor the impact and effectiveness
of support and interventions through the

graduated approach.

« Parents will know what support they can
reasonably expect to be provided.
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Page 6 — 8 Legal obligations

Definitions and responsib s with reference to expectations of staff members in schools

Quality First Teaching

6.36 (Pg:?9 SEMD Code of Practice) Teachers are responsible and accountable for the progress and

of the pupils in their class, including whers pupils access :LDFD‘t from teaching assistants or

ty teaching, differentisted for individual pupils, is the firs in responding to pupils who have

hing.

M. —c:l tional intervention and support cannot compensa
= level of their |:
vith qualit
s based interventions.

or a lack of good gua
group, but would be making some progress.
hing and effective classroom practice and may

ake good progress

Responsibility: Clazs tezcher and class support staff

Invelving parents and pupils in planning and reviewing progress

6.65 (Pg:104 CoP) Where a pupil is receiving SEM Support,
outcomes and review progress towards them, discuss the ac support thet will h
and identify the responsibilities of the parent, the pupil and the school. Schools should meet parenlsatleast

hould talk to parents reguis

three times each year.

tion and support agreed through the discussion should be kept and
appropriate school staff. This record should be given to the pupil's parents. The school's
management information system should be updated as appropriste.

azs teacher with SEMNCo

Reasonable adjustments

Schools must ensure that no existing pupil is discriminated against in the manner in which education is
provided, the w le to access faciliti reices, or through excluding a pupil or subjecting
them to amy otr'n" detriment. r-- W zsonable adjustments that schools are already making for pupils

coloured owverleys for dyslexic pupils, pen grips,
e duty to make reasonzable adjustments
can fully participate in the education

provided the other benefits, facilities and services that the school

rovides for pupils. Mamy ressonable adjustments are inexpensive and will o
I I: d will
e pieces of equipment or additional sk

ty to make reasonable adjustments for that pupil.

rather than the provision
has SEND or EHC Plan

Responsibility: Class teacher, 5EMCo and Senior Leadership Team.

Identifying SEN Support

643 [Pg100 CoP] Wher it iz decided th pupil does have SEMD, the decizsion should be recorded in the
school records and the pupil's parents must be formally informed that specizl educational provision is being

made.

Responsibility: s2rCo

SEN Suppert

pupil has SEMD where their onal needs or disability calls for provision different

1=

to, or ac:l tional from, normal classroom practice available to pupils of the same age, using the gradus
spproach to remove barriers to leaming. However support is :'D-,'i:_c. a clear date for reviewing progress

should be agreed and the parent, 3J3| and teaching staff should each be clear about how they will help the
pupil reech the expected outcomes.

Graduated Approach

.44 (Pg-100 CaoF) Whe

identified &z hi

ing SEMD, schools should take action to remave barr

to learning and put effec educational provision in place. This SEM Support should take the form of
a four- cycle through w ier decisions and actions are revisited, refined and revised with a growing
understanding of the pupil's needs and of what supports the pupil in making good progress and securing good

outcomes. This is known as the gr: =:IL___., ap“ma:'. It draws on more detailed approaches, more frequent
veles in order to match interventions to the SEND of
rtise may come from professionals swch as; Hearing or
B, rL.\-— and communications team, Educational

Psychologists, 5 ang ists, Social, £ nd Mental Health adv

Responsibility: Clazs teacher, support staff with SENCo

* o

Annoctate SEM Support guidance

Progress Data

= Exit data for interventions Professional reports

* Progress data * Pupils/Parent View

| * Pupil / Parent views Irnpact of Interventions

Review Assess

Do Plan

Carry out interventions,
differentiation, adaptations
o equipment or

emironment
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processes when identifying early needs and SEND.

Class Based Support
Qualify First Teaching and standard expectation of good classroom practice

Class Based Support with SENCo advice
‘Qualify First Teaching and standard expectation of good classroom practice

Assess, Plan, Do
» Class teacher identifies gaps/areas of weakness.

» Information gathering with family and pupil. This indicates needs could be addressed through refinements to
quality first teaching and/or targeted class based interventions.

Class teacher ensures adapted classroom practice and use of resources (RESOURCE 1: Strategies Guide).

= Time limited, targeted class based interventions are provided focussing on key areas of concemn, then evaluated.

Assess, Plan, Do

Teacher to complete 'Early Identification of Need’ form and send to SENCo. [Resource 2 Pg: 23 or 27).

SEMCO to check teachers are already using their own assessments to identify strengths and gaps in leaming
and are using this information to inform differentiated planning, teaching and practice.

SENCO to reply and advise.

Further class action and advice to be implemented and reviewsd.

Review:

If targets achieved and progress made:

« Continue to monitor in class but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited progress:

» Further investigations are needed.

SEN Support with external agency input
Qualify First Teaching and standard expectation of good dassroom practice and SEN Support

Review:

If targets achieved and progress made:

« Copfinue to monitar in class but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited progress:

« Despite adjustments to QFT and or interventions there is limited or no progress. Concems still remain. This
might'be indicative of an SEMND and may require further investigabion.

A pupil has SEND where their learning difficulty or disability calls for provision different to,
or additional from, normal classroom practice available to pupils of the same age.

SEN Support
Qualify First Teaching and standard expectation of good classroom practice and SEN Support

Assess, Plan, Do
= Consultation with teachers/pupil/parents/carers as to why externzl advice is nesded.
= Refer to Earfy Intervention Team or other adviscry specialist.

= Complete SEM Support Plan, including targets from professionals’ reports, with short-term targets and details
of additional provision, shared with parentss/carers and pupils.

Implementation of support plan monitored by class teacher/form tutor with support from SENCo.

Continue to moniter progress of childyoung person termiby via external agency meetings.

Support plan reviewed with pupil and parent/carers within a term.

Assess, Plan, Do

« SEM Support Rlan to be completed. (Resource 3 pg: 29-36)

Consultation with pupil/parents/carers. Parents/carers notified formally that child/young person is on SEMD

Aszessment and areas of need identifiez.

-

Targets and additional interventions planned

.

Implement support.

.

Review impact and evaluats

-

Consultation and review with pupil / parents / carers.

Review:
If targets achieved and progress made:
= Continue to monitor without external support.

or

= Continues on SEM Support but with next level of bespoke intervention. Monitor with appropriate professional.

If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency meetings for further advice.

10

Review:

If targets achieved and progress made:

« continue to maonitor with class based support.

or

= Continue on SEM Support but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited progress:

+ Further investigations may be needed with extemal agency input.

11
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Cycle of processes when identifying early needs and SEND.
Class Based Support Class Based Support with SENCo advice
Qualify First Teaching and standard expectation of good classroom practice Qualify First Teaching and standard expectation of good classroom practice
Assess, Plan, Do Assess, Plan, Do
» Class teacher identifies gaps/areas of weakness. « Teacher to complete 'Early Identification of Meed' form and send to SEMCo. (Resource 2 Pg: 23 or 27).
» Information gathering with family an il. This indicates needs could be addressed through refinements to + SEMCO to check teachers are already using their own assessments to identify strengths and gaps in learning
quality first teaching and/or targe sed interventions. and are using this information to inform differentiated planning, teaching and practice.
» Clasz teacher enzures adapte; and uze of resources (RESOURCE 1: Strategies Guide). = SEMCO to reply and advize.
= Time limited, targeted clag vided focussing on key areas of concemn, then evaluated. s+ ‘Further class action and advice to be implementad and reviewsd.
Review: Review:
If targets achieved and progres If targets achieved and progress made:
« Continue to monitor in class but w) continuation of progress. « Copfinue to monitar in class but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited pr If targets NOT achieved and limited progress:
» Further investigations are needed. 4
Class Based Support
Qualify First Teaching and standard expectation of good classroom practice
to,
Assess, Plan, Do
SEN Support witll = Class teacher identifies gaps/areas of weakness.
Qualify First Teaching and standard ) . . . . ) L )
« |nformation gathering with family and pupil. This indicates needs could be addressed through refinements to —
Assess, Plan, Do T . 1y 5 . -
S o , quality first teaching and/or targeted class based interventions.
= Consultation with teachers/pupil/parents/carers as : =
» Refer to Early Intervention Team orother advisory sl = (C|ass teacher ensures adapted classroom practice and use of resources (RESOURCE 1: Strategies Guide). |
= Complete SEM Support Plan, including targets from . o . . ) )
of additional provision, shared with parents/carers aff -« Time limited, targeted class based interventions are provided focussing on key areas of concem, then evaluated.
= |mplementation of support plan menitored by class 1R
= Continue to monitor progress of child/young person Review:
= Support plan reviewed with pupil and parent/carers \ -
If targets achieved and progress made:
Review: = Continue to monitor in class but with possible further intervention to ensure continuation of progress.
If targets achieved and progress made: . -
. S If targets MOT achieved and limited progress:
= Continue to monitor without external support.
or » Further investigations are needed.
= Continue on SEM Support but with next level of bes
If targets NOT achieved and limited progress: I
+ Raise concems at appropriate external agency meeti
10 11
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Resource 1

Expected good class practice for pupils with
needs presenting in the areas of:

Page

13 Attention and listening difficulties

14 Social communication difficulties

15 Difficulties understanding language

16 Difficulties with using language

17 Difficulties with word finding and vocabulary
18 Reluctant speakers / selective mutism

19 Cognition and learning difficulties

20 Memory and retention difficulties

21 Developing metacognition skills

23 Developing reading skills

24 Developing writing skills

25 Developing spelling and phonics skills

26 Developing maths skills

29 Co-ordination, fine and gross motor difficulties
30 Sensory difficulties

31 Supporting well-being in pupils

34 Supporting well-being in adults

36 Developing resilience

39 Behaviours that challenge and disrupt leamning
40 Parent and Carer strategies to help support your child at home

of: of: of: ol o8 o8N
;g g g G o o
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Expected good class practice to support pupils with...

Attention and listening difficulties

Good quality first teaching

¥ Make sure you have the pupil's full attention - say their name and gain
eye contact.

8

.

Have the pupil placed at the front of the clas
direction in which you want them to focus.

{or carpet) facing the

¥ (Cue the pupil into listening by using their name at the beginning of your
instruction, sentence or guest

Give the pupil time to proc
instruction, or more information.

aid before giving another

~" Give regular praise to reinforce and encoul good listening and
eaming behaviour. { e redirection - telling them what to do rather
than what not to). Use a visual to support this.

¥ Use visual timers to promote attention for a set amount of time.

%

' Use peer support (without thi vs being the same young person) and

consider seating carefully.

.

Develop attention skills in & group situation by teaching good rules of
istening: look towards the speaker, good sitting, not interrupting. Pass an
object around the group to show who is speaking.

¥ [Ensure your instructions are short and clear. Ask the pupil to repeat
instructions/tasks back to you ensuring they have clearly understood.

S

¥ Instructions and tasks should be clear, brief, concise and in the comrect
order where possible. Some pupils may benefit from them being written
down and broken into simple steps.

¥ Use visual support (e.g gesture, signs, pictures) when giving information
or instructions.

Good quality first teaching
combined with good quality
SEN Support

¥ Use multi-sensory teaching technigues that are visual, auditory and
tactile. Support abstract concepts with concrete apparatus.

¥ Use of repular short breaks/natural movement breaks.

-

Use reward systems (e.g. stickers).

-

Provide wisual or written reminders for onganising materials and

equipment. Use a task plan/task management board.

¥ Be wery specific about how much work you expect to be completed
within a set time frame.

¥ Prompt the child with key words or information to listen out for. This
could be supplied in visual form.

¥ Aid concentration through use of fiddle toys, wobble cushion ete. Use of

sensory support to aid concentration - calming, alerting activities.

Expected good class practice to support pupils with..

Social communication difficulties

Good guality first teaching

+ \Jse literal language; avoid idioms, sarcasm and figuras of speach.
¥ Collect the pupil's visice: what are their spacial interasts/motivators?

¥ s visual aids as much as possible; objects, pictures, symbols to aid
understanding. Be clear about what it is you want from the pupil and not
about what you don't want!

4

Use visual timetables for daily routines.

o

Spesk to parents/carers. Remember that how a child represents in schoo!
is not always indicative of how the child is coping. Signs of anxiety of
challenging behaviours may only be evident at home.

o

Contact books: develop a collaborative relationship with the parents/
carers. Working together is the most positive and beneficial way of
supporting the pupil across both settings.

o

\ze positive re-direchion rather than negative: 'Put the pens on the table’
rather than ‘Don't throw the pens’

o

Praize the pupil when they show a desired behaviour e.g. *good listening,
well done” likewize make sure you let them know what you are pleased
with.

Good guality first teaching
combined with good quality
SEN Support

v Develop understanding of cause and effect through activities where the
pupil has to consider *‘what if?' such as comic strips or social stories.

¥ Teach the pupil social skills and give opportunities to practice these skills,
with adult support, in a small group setting.

¥ Lkse role play to teach the pupil how to cope with different social
situations.

¥ Ise multi-sensory teaching techniques that are visual, auditory and
tactile. Support abstract concepts with concrate apparatus.

¥ Lse of self-regulation strategies such as traffic light systems or the
3-point scale.

v s lunch clubs or adult supervised structured lunch times for those
children who struggle during unstructured times.

v Wse first/then’ or choices board.

In association with:

Bexley's Educational Psychology Service, Sodial, Emotional and Mental Health Support Partners
and Children’s Speech and Language Therapy Service

in Oe
P g g -
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In association with:

Bexley's Educational Autism Advisory Services

-
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Expected good class practice to support pupils with...

Developing Reading Skills

Expected good class practice to support pupils with...

Developing Writing Skills

Good Be aware of the pupil's starting points. Children will not make progress if teaching does not start Good Be aware of the pupil's starting points, children will not make progress if teaching does not start
quality first | at their attainment level. quality first | at their level.
teaching ~ Ensure pupils have opportunities te hear whale texts read aloud. teaching + Keep copying to the absolute minimum {pre-write the date and learning chjective for the
v Use books with a high interest factor but a lower reading age. child).
v Allow for lower attaining readers to use buddy readers from a vounger year group to help + Have the adult model the writing task so the pupil has a good structurad example to refer to.
develop confidence and self-esteem as well as reading fluenc + Encourage pupils to 'magpie’ ideas. This may be having a class bank of words, phrases and
+ Read to different audiences - to help improve confidence a child could read to @ much younger writing ideas that pupils have used before and can "borrow” from.
peer, a school dog or class teddy, where they may feel less womried about making mistakes. + Seaffold with writing frames to dencte beginning, middle and end.
v Provide opportunities to listen to audio books, podcasts and stories. + Provide paper with fewer lines.
v Use piCELI’E:. or key words to encourage pupil to summarise the story at key points to ensure « Pra-teach vocabulary and structure for different genres.
:omprer'e_nslc_n de-'_'EI_Cps' ) § ) + Provide word banks with relevant genre technical vocabulary.
v Pre-teaching: identifying key words and concepts before reading. Ask pupils to listen out for ) . ~ ) ) -
e + Use story :l-:c rdl: to help develop :e:-el'nc ing of |defa:. .
e T AemrET A i n T i T ot e v I B »' LﬂJ:e a CQ.P:'.C strip _.jp]:nroach whereby children can either use speech bubbles or captions to
" Use colour and highlighting to show and distinguish key points. ) geve ?p v s e ) : - @ oo o
+ Make important points memorable by active teaching and revisiting them in different ways te IR faqd = k hrough ideas in fa ng? ERIETR A e T2 TR T
support extracting and remembering information. o Uz T t? dscuss ideas.
v Ensure the pupils have oppertunities to practice reading at an ‘independent’ level. ¥ Mini plenary sessions to share writing § -
+ When using a whole class text, give transcripts or photocopies rather than asking pupils to + se and edit’ table where children can share and improve their first drafis with
look at the board.
+ Madel flusnt reading. In order to read fluently, pupils must first hear and understand what + Display a ‘working wall" flipchart to share modelled writing.
fluent reading sounds like. + Check list for editing.
¥ Provide oppartunities for the pupil to read the same text several times. When you're trying to Good + Consider a structured writing programme such as, AcceleWrite, Grammar for Writing, IPEELL
improve fluency, it helps to see the same text multiple times. quality first 2pprosch to writing, Real Wiiting, Rapid Wiiting.
Good + Lse of PIXL Therapies to develop reading speed and comprehension. teaching + Ensure the pupil understands the task prior to starting. Have them repeat the instructions
quality first | v Use precision teaching of whole words. combined back to you first.
teaching ¥ When a child is required to access class texts, give them their own copy to read and follow. with good v Allow altemative methods to writing such as mind mapping, typing on a laptop, PowerPoint
combined ¥ For more complex whole class texts, consider simplifying and summarising a text to reduce quality SEN presentations, Clicker, a scribe, voice to text apps, talking postcards and voice recorders. This
with good the amount of reading. Support still allows the pupil to show their capabilities and skills especially it their barrier to leaming is
quality SEN | . Use sliders and reading rulers to support problems with tracking the physical task of writing.
Support ¥ Have access to audio text and podcasts to encourage interest and age appropriate stories and + Use the pupil's verbal strengths in group work.
discussions. + Where possible, link topics and writing to pupils’ interests to encourage engagement.
" Use carefully structured reading material with rich and exciting text. For some pupils you may + Mark written work for content rather than the spalling and presentation: highlight two or
need to consider their specific interests in order to encourage full engagement. three werds to be learned sach time. rather than correcting all mistakes.
v Use targeted intervention version of Reciprocal Reading to develop comprehension + Use writing frames to include starter sentences.
www.educationendowmentfoundation.org.uk + Use Cloze procedure, such as filling in the missing key words, when information has to be
¥ Try different font and text sizes. If there's a visual impairment that is causing some of the serEmEr
drfﬁcul_b;, reading Iarg?r text or text printed an colour finted paper can help. + Use of a task management board to help sequence the writing activity, chunking the task into
v Use mind maps &s a visual support to following the story. smaller steps.
Useful websites for Literacy interventions: ) ' . i
+ wwwinterventionsforliteracy.orz uk/wp-contentfuploads/2017/11 /What-Works-5th- Useful v_vehsnes_for |Il'E-EC'_|" interventions:
edition-Rev-Oct-2016.pdf s wu!r?\r.ln‘hervenhunsfurlrteracv_{:rgukh\rp-ccntent.-'uplo.adsfzo 17/11/What-Works-5th-
< www.educationendowmentfoundation.org.uk edition-Rev-Oct-2016.pdf
¥ www.ruthmiskin.com/en

-

In association with
Bexley's AEN/SEM Support Partner

In association with
Bexley's AEN/SEM Support Partner
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RESOURCE 6: Take a Calming Strategy Worksheet
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Expected good class practice to support pupils with... Expected good class practice to support pupils with....
F pup F pup

Wellbeing for Pupils Wellbeing for Pupils

Good + Speak to parents/carers. Remember that how a child represents in school is not always Good v Practice Box Breathing technigue: www.verywellmind.com
quality first indicative of how the child/young person is coping. Signs of anxiety or emotional behaviours quality first |  Use of a feelings table. A small area in the class with a variety of visual resources to help
teaching may only be evident in one environment. teaching children to learn, develop, recognise, and communicate their emotions.

Contact books: develop a collaborative relationship with the parents/ carers. Working Use of feelings chart: www.twinkl.co.uk/resource/t-5-1133-feslings-chart

together is the most positive and beneficial way of supporting the pupil across both settings. Strategies to help children and young people to manage anxiety: www.annafreud.org/schools-
Pramote whole school strategy of Well-Being Mentors, or similar. Bexley EIT team can advise and-colleges/resources/helping-children-and-young-people-to-manage-anxiety

on this. Strategies to manage transitions back to schocl: www.annafreud.org/schools-and-colleges/
Start each day with a positive compliment session, or use a check-in process that focuses resourc.e-sfrnanaglng—the—transrtlon-ba.cllc—to—sc hoal -,

on well-being and begin sach day from a fresh start. 1t iz important not to take presenting Strategies to manage unexpected endings and transitions: www.annafreud crg/schools-and-
behaviours personally. Thiz approach can help build positive relationships. colleges/resources/managing-unexpected-endings-and-transitions

+ Understand and lock beyond the behaviours of pupils, often there are unresched issues that sit Good + Check in and out daily with an adult. This helps the pupil prepare for the day ahead. Likewiss,
under the behaviour symptoms. Getting to know your pupils' triggers for behaviours are key. quality first have closure on any issues that have arisen throughout the day.

v Use a wide variety of high quality PHSE/SEAL resources. tﬂfh_'l‘E + Use the SPENCE Anwiety Scale, Boxall Profile, Self-image Profile or Strengths, Difficulties

> ) combined Questicnnaire (SD0's) as a holistic approach to understanding the pupil's well-being. (copies in

Use the 3 ways to Wellbeing Resources

I . ith d SENCo Drop Box).
www.govuk/govemnment/ publications, five-ways-to-mental-wellbeing. P - BB

quality SEN | Encourage use of a worry box or worry diary (in home or school) where the child/young

¥ Emafions resources from Elsa-support webs te.: , . Support person writes down or draws their worries, ensuring this is followed up by any specific adult in
www.elsa-support co.uk/downloads/category/elsa-resources/emotions the appropriate setting daily.
= My Worry Monster. This will involve children drawing a worry monster and imagine + Give pupils the opportunity for a short, managed time, within an agreed space in the
feeding the monster with all their worries and letting it go. (Resource 4) classroom, with support of a visual time. This will help them to begin to manage their
« Reflections work sheet emotl.ons. when they start to escalate. ;
To explore children's lockdown and home learning experiences and to value different forms v Emotions resources from Elsa-support website:
of leaming (Resource 3) www.elsa-support co.uk/downloads/category/elsa-resources/emotions

= Angry Arnold's lapbook’
This is Angry Amold's lapbook for 5 fo 7-year-old children. It goes through the basics for
anger management or regulation. It is suitable for werking one to one with a child.

an exercise book and then add things to the packet that you think the child will find helpful. wufi.eha—iﬁputmu”%ﬂwﬂmdsfm—mﬂds—hpbik—hm 466

An alternative would be to put all the resources in a folder for the child. Included in this -
k- = P 4 ] ssister Lis =ling wards: 5 By Arnoid's Anger Interventon
pack: Pocket colour; Pocket black and ‘mational register: L Jtl of feeling words; Star T Ay T R e 3 o FT e B T e S A et S T e AL

breathing; Thermometer for scaling; Jar acti roud cloud; Relax i e _
Lesson kayout: Weelcome, circle ime rules / feelings check in / Activities, circle time working

tips; Relax top four; Starfish story; | made a difference sheet; Star of strength: tof : L : 5 5 . -
s el S S : S on the learning objective / Relaxation/calming technigues / Review of the session /
positive characteristics; Sleep fips; Grounding activity; Simple emotional register; Worry el e e T e

tree; Helping hand ;5 a day for wellbeing; My favourites; Grateful flower; Physical feelings; Included in the pack:
Helpful thoughts; My family 1 wish. www.elsa-support.co.uk/downloads/wellbeing-toolkit- pack:

My Wellbeing Toolkit
This is a huge pack of resources to help children’s wellbeing. You can glue the pocket into

item-377 Planning booklet - Circle tirnr;_- rule posters; Feelings wheel: ﬂng]_'\,fAmold’s learning booklet:
(assessment); Happy sad sorting cards; Happy sad scenario sorting cards
» My feelings tab Happy Ameld, Angry Arnold posters; Calming cards; Bedy sheet; A variety of workshests
This activity is to explore daily emotions on a daily basis and offer support to those who are Leaming objectives for Angry Amold’s Anger intervention:
experiencing difficult feelings. Lesson 1 - | can tell you what an angry face looks like
wwnw elsa-support.co.uk/wp-content/uploads/2020/03/ Feslings-tab-booklet pdf Lesson 2 — | can tell you what my anger triggers are
- e Lesson 3 - | can understand how being angry can make my body feel uncomfortable

. Lesson 4- | =l tell hat | do when |

This is a set of 56 anxiety cards with lots of helpful tips on how to manage pupils’ anxiety. Le;g: 5 lcca:n :ellvy(:;]u :boystur:vthoug%ts weaenar;;nagr?éw

These can be used with Fh' dren from {5.: up-.\nard:_ Lesson & - | can talk about some ways for me to cope with my anger
waww.elsa-support.co.uk/downloads/anxiety-cands-item-472 wwnw.elsa-support co.uk/downloads/angry-amolds-anger-intervention-item-464
Feelings Register display

This is a feelings register display for primary school pupils. There are 12 faces included in
the pack. www.elsa-support.co.uk/downloads/feelings-register-display-item-468

- -

iy Oy On by .031. .?. ofl: off: ofh: ol oN:
g g g gf gf f il Qg Qg N N N -
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Expected good setting practice to support children with...
Resource 1

Expected good early years practice for
children with needs presenting in the areas of:

Page

? Communication and language - attention and listening difficulties
10 Communication and language - social communication difficulties
11 Communication and language - difficulties understanding language

12 Communication and language - difficulties with using language
13 Communication and language - difficulties with speech sounds
14 Play and early learning

13 Physical and sensory

14 Personal, socal and emotional

17 Reluctant speakers/selective mutism

Qg Y g W g G-
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Expected good setting practice to support children with...
Communication and language - difficulties in using language

v Understand the child's developments stagss and where their expressive anguags is, compared towhers it
should be for their age.

¥ Prowide and demonstrats a good langusge model, kesping your languags clesr and simple. Extend children's
wocabulary by using similar words to describe the same thing 2. "big’, model “huge’, "enormous’, "giant”,
‘massive’

v Give the child extra time to take inwhat hes been said, end to give their response.

¥ Use visual prompts such as pichures and objects, slongside key vecabulary, to support the re-telling of events ar a
story.

v"  Helpthechild to teke pertin group times by esking questions thet give choices, e.g “Wes the kitben happy or sad?™
Using choices will help build the child's confidence.

v Give children plenty of time to respond.

v Help the child talk sbout their own sgperisnces with photographe and objects from homes, which they can share
during growup times, such &s showand tell.

v Actively provide opporturities for children to uss [anguages to communicats, =g "Would you like milk or weter™
instead of just handing them a drink.

+" When a child speaks, mode! back approprists slternstives and extend lemgusgs, =.g child: "Me out” - adult:
“Would you like to pley cutside™

¥ Asthechild plays, provide & running commentary talking about what they are physically doing in real time - this
hielpa them connect the words with the sctions, 2.2, &5 child is pushing the train, adult comments "The train is
driving on the track! It's a blustrain’

v Develop skills in the child's use of languags in everyday routines, e g “Today it is Monday, the westher is sunmy,
wsing visuals to support.

¥ Help thechild by giving themthe first sound of the word a5 & clue and giving themtime to respond e.g. It's &
bbb, bear’

¥ Introduce simple vocabulary of emotions and friendships through circle and story times, e.g "l feel happy when,..”

¥ Mursery riymes, song time and story time provides ewcellent opportunities for repstition of wocabulary and
rhyme.

Good quality provision combined with good quality SEM Support

¥ Ensure Speech and Lenguage care plan recommendations ere put into place

¥ Uss paired support | Ladult and 1 child) to develop communication skills {useful resource: Chstterbo)

+  Extend the child's cwn languags by adding something esxtra, 2., child seys: Bus’ sdult, says, "es, there's ared
bus’

+  Encourage the child to use alternative means of communicating such es signs, photogrephs, gesturing, pichurss
and ciojects. It will be important to match the spproach youuse, tothe childs level of understanding. Ensure they
wunderstand cbjscts of referencs befiore using pictures.

¥ Augmented Alfternative Communication (AAC) systems such as signing (Makaton or Sign elong) end for Picturs
Exchange Communication System [PECE) mey be sppropriate for some children. Use of thess systems should be
discusssd with achild's Spesch end Languags Tharapist.

In association with Bexley's Educational Psychology Service, Bexley's Early Years Team and Children's
Speech and Language Therapy Service

“; ”_‘? '”__? 12 ‘.—" w,-‘- *x

»
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Expected good setting practice to support children with...
Communication and language - difficulties with speech sounds

Good quality provision

+ Linderstand developmental stagss and whers the child's spesch scund development is, compered towhere it
sheould be for their age [referance - Bexley Children's Speech £ Languags Preschool Referral form).

v Repetition - ~void asking childran to repsest words afteryou; as fer as they are concerned they have said it
correctly the first time and they will only become frustrated.

+ Modelling - Ahweys model the correct production of words back to a child, exaggesrsting the sound whers the
&rror has occurred.

v Sound games - Play games such as 'sye-spy’ where the child has to find sverything that starts with a /s for
example. Comment cnwhat they have found, modelling the correct sound at the start, even if the child is not
usingit.

+"  Listen to different sounds -Encoursgs the child to listen for different sounds in their smvironment, as well as
copying them ez Airs sngine, 3 bird, an slarmetc.

When a communication breakdown ocours

+ Take the blame yourself - give ressons as towhy you cannot understand by teking the blems =g 'my sars eren't
working 'It's so moisy | couldn't hear you'

¥ Find another way - ask the child if they can showyou whers something is. can they show youwhat it doss with
their hands can they point etc?

¥ Minimising background noise - it iz more difficult to understand what people are saying when thers is lots of

background noiss, try moving to a quistsr area so you can hesr better. itis also bensficial to minimize background
noiss during activities where you are sxpecting the child to concentrate.

v Askfor clues - ssk different questions with yes/ne answers to try and help find out what the child is talking
sbout 8.5 “|e it food? |s it an animal? |z it a geme? ” If appropriste you might ask a parent/carer, as they may know
what the child has siready besn talking sbout that day or what their favourite thing is st the moment.

¥ Mewer pretend - Do not pretend thet vou heve understocd what a child hes ssid if vou haven't

¥ Stop and come back - It is ok to stop and come back to something later it may be clesrer later on. Say I'm
finding this a bit tricky, can we do something else and try sgain laber™

Good quality provision combined with good quality SEM Support

¥ Ensure Speech and Languege care plan recommendations are put info plece.

In association with Bexley Children’s Speech and Language Therapy Service

*.-I*- l”_.«"‘ “;‘ 13 ”{e‘ *__’e" '”_..!'
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5 minute task:
Pick 2 areas of need and read through the
strategies suggested.

What do you like?
Are they manageable?

Listening to you, working for you www.bexley.gov.uk




Strategies Guide pages 12-23

“Luis cannot work independently. He needs a TA
to get anything done”

-
,.r |
af .
{ o
‘ }z{/ .
5 minute task: N
Using the strategies guide:

« What areas of need should be considered?

 What strategies will you try BEFORE raising this child
with the SENCo?

Listening to you, working for you www.bexley.gov.uk




Cycle of processes when identifying early needs and SEND.
Class Based Support Class Based Support with SENCo advice
Qualify First Teaching and standard expectation of good classroom practice Qualify First Teaching and standard expectation of good classroom practice
Assess, Plan, Do Assess, Plan, Do
» Class teacher identifies gaps/areas of weakness. « Teacher to complete 'Early Identification of Meed' form and send to SEMCo. (Resource 2 Pg: 23 or 27).
» Information gathering with family an il. This indicates needs could be addressed through refinements to + SEMCO to check teachers are already using their own assessments to identify strengths and gaps in learning
quality first teaching and/or targe sed interventions. and are using this information to inform differentiated planning, teaching and practice.
» Clasz teacher enzures adapte; and uze of resources (RESOURCE 1: Strategies Guide). = SEMCO to reply and advize.
= Time limited, targeted clag vided focussing on key areas of concemn, then evaluated. s+ ‘Further class action and advice to be implementad and reviewsd.
Review: Review:
If targets achieved and progres If targets achieved and progress made:
« Continue to monitor in class but w) continuation of progress. « Copfinue to monitar in class but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited pr If targets NOT achieved and limited progress:
» Further investigations are needed. 4
Class Based Support
Qualify First Teaching and standard expectation of good classroom practice
to,
Assess, Plan, Do
SEN Support witll = Class teacher identifies gaps/areas of weakness.
Qualify First Teaching and standard ) . . . . ) L )
« |nformation gathering with family and pupil. This indicates needs could be addressed through refinements to —
Assess, Plan, Do T . 1y 5 . -
S o , quality first teaching and/or targeted class based interventions.
= Consultation with teachers/pupil/parents/carers as : =
» Refer to Early Intervention Team orother advisory sl = (C|ass teacher ensures adapted classroom practice and use of resources (RESOURCE 1: Strategies Guide). |
= Complete SEM Support Plan, including targets from . o . . ) )
of additional provision, shared with parents/carers aff -« Time limited, targeted class based interventions are provided focussing on key areas of concem, then evaluated.
= |mplementation of support plan menitored by class 1R
= Continue to monitor progress of child/young person Review:
= Support plan reviewed with pupil and parent/carers \ -
If targets achieved and progress made:
Review: = Continue to monitor in class but with possible further intervention to ensure continuation of progress.
If targets achieved and progress made: . -
. S If targets MOT achieved and limited progress:
= Continue to monitor without external support.
or » Further investigations are needed.
= Continue on SEM Support but with next level of bes
If targets NOT achieved and limited progress: I
+ Raise concems at appropriate external agency meeti
10 11

www.bexley.gov.uk
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Cycle of processes when identifying early needs and SEND.

Class Based Support
Qualify First Teaching and standard expectation of good classroom practice

Class Based Support with SENCo advice
Qualify First Teaching and standard expectation of good classroom practice

Assess, Plan, Do

Teacher to complets

Assess, Plan, Do

Class teacher identifies gaps/areas of weakness. 'Early Identification of Need’ form and send fo SENCo. [Resource 2 Pg: 235 or 27).

identify strengths and gaps in leaming
0z and practice.

SEMCO to check teachers are already using their own assegg
and are using this information to inform differentiated

nformation gathering with family and pupil. This indicates needs could be addressed through refinements to
quality first teaching and/or targeted class based interventions.

Class teacher ensures adapted classroom practice and use of resources (RESOURCE 1: Strategies Guide). SEMCO to reply and advize.

Further class action and

= Time limited, targeted class based interventions are provided focussing on key areas of concemn, then evaluated. dvice to be implg;

Review: Review:

If targets achieved and p

« Continue to monitor in class but with possible further intervention to ensure continuation of progress. « Confinue to monitar in

If targets NOT achieved and limited progress: If targets NOT achieved
L - . N

If targets achieved and progress made:
n to ensure continuation of progress.

ere is limited or no progress. Concerns still remain. This

further investigation.

Class Based Support with SENCo advice

Qualify First Teaching and standard expectation of good classroom practice
Ity or disability calls for provision different to,

Assess. Plan. Do Toom practice available to pupils of the same age.

= Teacher to complete 'Early Identification of Meed” form and send fo SENCe. [Resource 2 Pg: 23 or 27). SEN Support

tation of good classroom practice and SEN Support

« SEMCO to check teachers are already using their own assessments to identify strengths and gaps in leaming
and are using this informabon to inform differentizted planning, teaching and practice.

- i rce 3 pg: 29-36)
« SEMCO to reply and advise.

rents/carers notified formally that child/young person is on SEND

» Further class action and advice to be implementad and reviewsd.

Review: Ed
If targets achieved and progress made:
= Copfinue to menitor in class but with possible further intervention to ensure continuation of progress. B / carers.

If targets NOT achieved and limited progress:

« Despite adjustments te QOFT and or interventions there is limited or no progress. Concems shll remain. This

might be indicatrve of an SEMD and may require further investigation. Fr

= CONbNUES on SEM SUpport DUt with possible further intervention to ensure continuation of progress.

If targets NOT achieved and limited progress:

R
= CONOnUe on SEM SUpport DUt With next fevel of DESpOKE Interventon. Montor With appropriate professional.
If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency meetings for further advice. + Further investigations may be needed with extemal agency input.

10 11
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RESOURCE 2 Primary
Early Identification of Need Teachers Sheet For SENCO use only:

Received by SEMCO on;

Pupil Details Data

Mame Reading Wiriting Waths dvice given Actions to be taker

Class

What area of need are you most concerned about?

Cognition Communication and Interaction Social, Emotional sensory and Physica
and Learning and Menta
Health
What are your MAIM concerns? What are the parent and pupif's MAIN concerns? To be followed up by:

Designated person: Deadline:

‘What advice has been given to parents and pupil so far?

When and what has been tried so far?

Adapted classroom practice and use of resources Interventions
Impact of this Impact of this
Signed: (Teacher) Diate:
Signed: (Parent) Diate:

X N . iy e ey bg e -'f?
.?'. of: of: of: oW oN: P PP g P gf P 0‘|
@ o o o e %
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Cycle of processes when identifying early needs and SEND.

Class Based Support
Qualify First Teaching and standard expectation of good classroom practice

Class Based Support with SENCo advice
Qualify First Teaching and standard expectation of good classroom practice

Assess, Plan, Do

Teacher to complets

Assess, Plan, Do

Class teacher identifies gaps/areas of weakness. 'Early Identification of Need’ form and send fo SENCo. [Resource 2 Pg: 235 or 27).

identify strengths and gaps in leaming
0z and practice.

SEMCO to check teachers are already using their own assegg
and are using this information to inform differentiated

nformation gathering with family and pupil. This indicates needs could be addressed through refinements to
quality first teaching and/or targeted class based interventions.

Class teacher ensures adapted classroom practice and use of resources (RESOURCE 1: Strategies Guide). SEMCO to reply and advize.

Further class action and

= Time limited, targeted class based interventions are provided focussing on key areas of concemn, then evaluated. dvice to be implg;

Review: Review:

If targets achieved and p

« Continue to monitor in class but with possible further intervention to ensure continuation of progress. « Confinue to monitar in

If targets NOT achieved and limited progress: If targets NOT achieved
L - . N

If targets achieved and progress made:
n to ensure continuation of progress.

ere is limited or no progress. Concerns still remain. This

further investigation.

Class Based Support with SENCo advice

Qualify First Teaching and standard expectation of good classroom practice
Ity or disability calls for provision different to,

Assess. Plan. Do Toom practice available to pupils of the same age.

= Teacher to complete 'Early Identification of Meed” form and send fo SENCe. [Resource 2 Pg: 23 or 27). SEN Support

tation of good classroom practice and SEN Support

« SEMCO to check teachers are already using their own assessments to identify strengths and gaps in leaming
and are using this informabon to inform differentizted planning, teaching and practice.

- i rce 3 pg: 29-36)
« SEMCO to reply and advise.

rents/carers notified formally that child/young person is on SEND

» Further class action and advice to be implementad and reviewsd.

Review: Ed
If targets achieved and progress made:
= Copfinue to menitor in class but with possible further intervention to ensure continuation of progress. B / carers.

If targets NOT achieved and limited progress:

« Despite adjustments te QOFT and or interventions there is limited or no progress. Concems shll remain. This

might be indicatrve of an SEMD and may require further investigation. Fr

= CONbNUES on SEM SUpport DUt with possible further intervention to ensure continuation of progress.

If targets NOT achieved and limited progress:

R
= CONOnUe on SEM SUpport DUt With next fevel of DESpOKE Interventon. Montor With appropriate professional.
If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency meetings for further advice. + Further investigations may be needed with extemal agency input.

10 11
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Cycle of |

esses when identifying early needs and SEND.

Class Based Support

Class Based Support with SENCo advice

A pupil has SEND where their learning difficulty or disability calls for provision different to,
or additional from, normal classroom practice available to pupils of the same age.

SEN Support
Qualify First Teaching and standard expectation of good classroom practice and SEM Support

First Teaching and standard expectation of good classroom practice

Early Identification of Need' form and send to SEMCo. (Resource 2 Pg: 23 or 27).
hers are already using their own assessments to identify strengths and gaps in leaming
rmation to inform differentiated planning, teaching and practice.

dvize.

Assess, Plan, Do

+ 5EM Support Blan to be completed. (Resou

e 3

pE- 29-34)

- L=l

Consultation with pupil/parents/carers. Parents/carers notified formalby child/young person is on SEMD

acictar
register.

Aszessment and areas of need identified.

Targets and additional interventions planned.
Implement support.
Review impact and evaluats.

{ parents / carers.

L]

Consultation and review with pupi

d advice to be implementad and reviewsd.

rogress made:
elass but with possible further intervention to ensure continuation of progress.
and limited progress:

QFT and or interventions there is limited or no progress. Concerns still remain. This
an SEND and may reguire further investigaticn.

here their leamning difficulty or disability calls for provision different to,
om, normal classroom practice available to pupils of the same age.

Review:
If targets achieved and progress made:

Asses . ) )

- @ « continue to monitor with class based support.

- Refg or

= Con| + Continue on S5EM Support but with possible further intervention to ensure continuation of progress.
af a

If targets WOT achieved and limited progress:

« Further investigations may be needed with extemal agency input.

Review:
If targets achieved and progress made:
= Continue to monitor without external support.

or or

= Continues on SEM Support but with next level of bespoke intervention. Monitor with appropriate professional. 5
If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency meetings for further advice.

10

« continue to maonitor with class based supp

SEN Support
ing and standard expectation of good classroom practice and SEMN Support

completed. (Resource 3 pg: 29-36)

t=/c@rers. Parents/carers notified formally that child/young person is on SEND

d jdentified.

= Continue on SEM Support but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited progress:

+ Further investigations may be needed with extemal agency input.

11
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Resource 3. Example 2 |

rame: TOmmy Bloggs

DB, 120903
Form: 7C

Access Arrangements
Mormal way of working
& J5% extra time
» Group Reader

Keyworer: Mrs |ones

Date: 10.01.1%

History:

Tommy trarsitioned well inte year 7 and having a bubby system set up for him really helped.
In year & Tommy was seen by SALT. Assessments showed his undersmnding and language
wias age appropriate, Last year Tommy had social intervention support with Mrs Smith to help
him develop more posigve social skills. Tommy now has developed 2 positve relationships
with peers in his class. He says this has made him feel much happier in school

About me:

I would like you to know that

Review Date:[0.04. 19 # | love Chelsea Foothall club and want to be a professional player.
# | love dogs and have a Husky called Sky.
Attendance: # | like school now that | have some friends.
Autumn Spring SUMMer s | can get upset when | don't know what | have to de in class.
B4.7% 95.5% S6.4% 9T% 1003 1007%
Assesg Plan Do
Tommy's Views: | would like you to help me by: | | will help myself by:

s | find it difficult o control
My EMper somedmes.

& | can sometimes struggle 1o
understand instructons.,

# | find lunchtimes too noisy
and do not like the
playground.

Parent views

« Tommy can §et angry Very
quickly at home,

« Gets wvery swessed and
struggles with homework
He can't do it without our
help.

# Listening to me when | am
upset

# Help me s@rt my work by
making sure | undersand the
task set,

Parental Support:

& For Tommy © be able to
complete his homework with
minimal adult support.

s For Tommy to feel happier at
home and to be able to self-
reulate his behaviour.

* | will make sure | find Mrs Smith every morming and afterncon to have a quick chat about my day
and how | am feeling.

# | will use my 5 point scale to help me communicate oo Mum and my ceachers how | am fealing,

Parental Support:

*  To chedk Tommy has understood what he needs to do for his homework tash, Using the tmer on
hig phone, allow Tommy o work independenty for | 5 minutes,

= To develop the use of the S-point scale at home with clear unde rstanding of what support Tommy
will need at each point

Listening to you, working for you
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School views:

Strugghes to complete tasks
e

Can quiddy lose his temper.
Can freguently heve unbappy
lum chtimes

School targets;

For Tommy to have 4 out of 5
happy lunchtimes

For Tommy to be able to
work independently for 15
HnUEs per lesson,

For Tommy to be able to learn
e selfregulate his emotions
both at home and in school,

School intervention | support

Homewaork will be differentiated to suit Tommy's unsupported ability.

Tommy to use timer app on his mobile for home and school use, with clear expectations on what
he should achieve within that dme.

For Tommy to check in and out with his TA, in the morning and at end of day. This will help Tommy
o prepare for the day ahead and have dosure over at the end of the day with any ssues he feels
hawve mot been resohved.

Mrs Bvans (SEMCo) will go through the 5-point scale with Tommy and provide him one for use in
cass and at home,

Tommy to heve access wo structured lund dub 5 x a week to help him during these unstructured

s,
Date set for review: 16.05.18 @2pm Date of Review: 20.05.18 [postponed due to Tommy's illness)
Review

Tommy s Vi Parent's Wiews hool's Vi

#  LUsing my S-point scale has made me feel much | «  The daily check irs and outs have really helped. Tommy has coped very well in structured lunch
better. | am able to let Mum or my teachers Teommy is having far less meltdowns at home as club and he has only 2 unhappy playtimes in the
know when | am starting to feel angry without he feels thatissues are being resclved before he past 5 weeks (was originally 4/ 5 days per week)
always having to scream or shout. comes home. He is completing work to a much better standard

# | love using my visual timer. | know how much | = It is lovely to see him being able o do his and on time. He dearly enjoys using the visual
have to do and when work is going to end. homework by himself now that it is suited to his timer.,

# | like school now and don't mind coming. abilicy. | may sometmes scribe for him if it is He is using his 5-point scale well in class and has

Lunchtimes are much better for me in the LRC
as it is quieter in there and | can play Lego.

English but on the whele it is taking far less time
and causing far less amdety for both of us.

only reached 5 on 2 occasions when he needed
to have 10 minutes timeout.

Tommy's attendance has dramatically increased
from 89% to 96% as he says he is happier to be
in school now.

Listening to you, working for you
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RUNMNING RECORD OF INTERVENTION (for year 6)

Date Intervention Entry Exit
1202.19 | Acive listening skills |« Can follow 2 step instructions (next to, after). *  Can now follow 4 steps complex instructions B0% of
Tear 6 Focus: To increase » Concentrate for 10 minutes, time.,
concentration and to be # Can follow instructions using prepositions abowe and
able to follow below,
imstructions C trate for 15 minut
independently of greater # Concentrate for 15 minutes.
coimplecity.
070618 20cial skills o 4 5 times will shout out in class & 3/5 dmes Tommy will now put his hand up in class,
Year & To ‘"j_“"'ﬂl?'l’}”"“i*‘k”'@ = Will have to be first when turn taking otherwise = (Can tolerate being in a group of & children.
skills wr:ihln a small FELE ANErY. * |5 happy to be 2™ or 3™at waiting for his turn, Does
group andto develop | . o0 olacare being in small groups of 3. not like being st though.

ability to ba able to wait

his turn to speak in small

groups and whole class
St o,

Drabe:

.........................

Pupil Signature:

Parent: Signature:

SEMCof Teacher Signature:
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5 minute activity

Take 5 minutes to read through any of
examples of the SEN support plans:
EFYS page 19
Primary and secondary page 46 —53
Post 16 page 34
How do you think these will be helpful for the
pupil/parent/carers your school/setting?
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Cycle of |

esses when identifying early needs and SEND.

Class Based Support

Class Based Support with SENCo advice

A pupil has SEND where their learning difficulty or disability calls for provision different to,
or additional from, normal classroom practice available to pupils of the same age.

SEN Support
Qualify First Teaching and standard expectation of good classroom practice and SEM Support

First Teaching and standard expectation of good classroom practice

Early Identification of Need' form and send to SEMCo. (Resource 2 Pg: 23 or 27).
hers are already using their own assessments to identify strengths and gaps in leaming
rmation to inform differentiated planning, teaching and practice.

dvize.

Assess, Plan, Do

+ 5EM Support Blan to be completed. (Resou

e 3

pE- 29-34)

- L=l

Consultation with pupil/parents/carers. Parents/carers notified formalby child/young person is on SEMD

acictar
register.

Aszessment and areas of need identified.

Targets and additional interventions planned.
Implement support.
Review impact and evaluats.

{ parents / carers.

L]

Consultation and review with pupi

d advice to be implementad and reviewsd.

rogress made:
elass but with possible further intervention to ensure continuation of progress.
and limited progress:

QFT and or interventions there is limited or no progress. Concerns still remain. This
an SEND and may reguire further investigaticn.

here their leamning difficulty or disability calls for provision different to,
om, normal classroom practice available to pupils of the same age.

Review:
If targets achieved and progress made:

Asses . ) )

- @ « continue to monitor with class based support.

- Refg or

= Con| + Continue on S5EM Support but with possible further intervention to ensure continuation of progress.
af a

If targets WOT achieved and limited progress:

« Further investigations may be needed with extemal agency input.

Review:
If targets achieved and progress made:
= Continue to monitor without external support.

or or

= Continues on SEM Support but with next level of bespoke intervention. Monitor with appropriate professional. 5
If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency meetings for further advice.

10

« continue to maonitor with class based supp

SEN Support
ing and standard expectation of good classroom practice and SEMN Support

completed. (Resource 3 pg: 29-36)

t=/c@rers. Parents/carers notified formally that child/young person is on SEND

d jdentified.

= Continue on SEM Support but with possible further intervention to ensure continuation of progress.
If targets NOT achieved and limited progress:

+ Further investigations may be needed with extemal agency input.
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Cycle of processes when identifying early needs and SEND.
Class Based Support Class Based Support with SENCo advice
Qualify First Teaching and standard expectation of good classroom practice Qualify First Teaching and standard expectation of good classroom practice
Assess, Plan, Do ~
» Class teacher identifies gaps/areas of weakness. . . urce 2 Pe: 23 or 27).
» Information gathering with family and pupil. This indic EE]‘ Suppnl't W’lth Externa]‘ ﬂgﬂnc? mput engths and gaps in learmning
quality first teaching and/er targeted class based inte Qualify First Teaching and standard expectation of good dassroom practice and SEM Support chice.
» Class teacher ensures adapted classroom practice andlf
= Time limited, targeted class based interventions are pn Assess, Plan, Do
Review: » Consultation with teachers/pupil/parents/carers as to why external advice is needed.
If targets achieved and progress made: + Refer to Early Intervention Team or other advisory specialist.
+ Continue to manitor in class but with pessible furtherl . Complete SEM Support Plan, including targets from professicnals’ reports, with shori-term targets and details finuation of progress.
If targets NOT achieved and limited progress: of additional provision, shared with parents./carers and pupils.

» Further investigations are needed.

Qualify First Teaching and standard expecta

Concemns still remain. This

Implementaticn of support plan monitored by class teacher/form tutor with support from SENCo.

Continue to monitor progress of child/voung person termby via external agency meetings.

+ Support plan reviewed with pupil and parent/carers within a term. 1 provision different to,
ils of the same age.

SEN Support with § Review:
ice and SEN Support

If targets achieved and progress made:

Assess, Plan, Do

= Consultation with teachers/pupil/parents/carers as to
= Refer to Earty Intervention Team or other advisory spe

= Complete SEM Support Plan, including targets from p
of additional provision, shareg with parentss/carers ani

+ Raise con

10

Implementation of support pla

Continue to manitor progress of

« Continue to monitor without external support.

or
fyoung person is on SEND
« Continue on SEM Support but with next level of bespoke intervention. Monitor with appropriate professional.

If targets NOT achieved and limited progress:

+ Raise concems at appropriate external agency mestings for further advice.

Support plan reviewed with i 1 + Review impact and evaluats

+ Consultabon and review with pupil / parents / carers.

Review:
If targets achieved and progress made:
« continue to maonitor with class based support.

or
Pwith next level of bespoke intervention. Monitor with appropriate professional. = Continue on SEM Support but with possible further intervention to ensure continuation of progress.
limited progress: If targets NOT achieved and limited progress:
appropriate external agency meetings for further advice. + Further investigations may be needed with extemal agency input.
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New in the post 16 Tookilit

Organisations that can support young
people to prepare for life after year 11

Employment

throughout the entire recruitment process and beyond.

Bexley's Besdey's apprenticeship event is held yearty (oypically in T ey k!
Apprenticeship | February or March) at the Civic offices as part of Mational . 'Mﬁkm
Event Apprenticeship Week. Please check the website for details. ppre
Mational 3et in go far' The national apprenticeship website looks at Wi apprenticeships. gov.
Apprenticeships types of apprenticeships available. uk
Information on jobs,careers. The job profile section is useful AL
Careers Service for ressarching facts about careers and has inks to job related | nationalcareerssenvice.
websites. direct gouk:
- The skills health check questionnaire is designed to help you
o think about the types of jobs that may suit you. T R
Besdery Youth Advice service provider support, advice and hitp: #'wener. prospects.
guidance on a wide range of topics for people 13-25 with co.uk/
Bexdey Youth additional needs. Services can be provided as a drop in service 233
Advice Centre or appointment basis. There iz free internet access to provide Bend D:é?EI
the opportunity to work on job applications and or create
Vs Tel: 020 3045 5555
‘Opportunities for disabled and dyslexic students & graduates -
Emiploy-ability Employ Ability can affer you free support, advice and guidance | www.employ-ability.org uk

Skills For London

Annual exhibition (normally NovemberDecember) at the Excel
centre in London. 1004+ organisations offering information on
careers, apprenticeships, employment.

hittps:#skillslondon.co_uk,’

The Shaw Trust

A national charity providing employment opportunities, skills
development training and hesalth and well-being services.
Employment support, Work Experience, Apprenticeships and
programme for young offenders.

e shaw-trust.org.uk

Arcess to Work

An Access to Work grant can pay for practical support if you
hawe a disability, health or mental health condition to help you
start working, stay in work or move into self-employment or
start a business.

e gov.uky/access-to-
wiork/overview

Bexdey Mind

Employment
SEMViCEs

Mind Bendey offer employment services to young adulis over
18 with mental health issues. It supports individuals that ane
seeking employment or requiring support to remain or returm
to work. Support offered will be tailored to the needs of each
person.

hittps: fmindinbexley.org.
uk/employment-support

Arcess UK

A charity offering bespoke employment and careers support to
young adults in the BAME community. They offer solutions to
those imeolved in gang life and youth offending.

WL aCCEssUR ONg.
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Advocacy for All

Bexdey Bridge to Independence - works with young people in
Besdey who have Autizm Spectrum Conditions or Attention
Defict Hyperactivity Disorder (ADHD). The project aims are
toc

Improwe young people’s self-esteem and confidence
Improwe communication and social skills
Increase employability skills

Provide young people with strategies and skills
towards independeance

The project offers a range of cpportunities to meet young
people’s needs and is funded until Decemnber 2020,

wwne advocacyforall.ong.
uk/Svoluntesr. php

UCAS
[Universities
& Colleges
Admission
Services)

On-line course search - see where the courses you are
interested in are being offered.

WS LICES. OO

Learning and
Enterprise College
Baxley

For adult education, vocational qualifications and skills for life.
The college offers a range of courses.

wwnerbech ac. k)

The college offers hundreds of career focused vocational

Mary's Sicth Form

qualifications.

Ea‘:rg courses, apprenticeships, degrees and training for young wannerlsecacuk
g pecple. Campuses at Bexley, Bromley and Greemwich.

Maorth Kent foerlng_; hum_:lreds of further and higher education courses and  northies Lk
College apprenticeships.
Capel Manor Offering a full and diverse range of further and high education e
College COUrses.

Uking an educational-based approach, the college offers
The Recowvery courses for 18+ to support individuals to recognise and

whneth lace.

College develop their resourcefulness, and to take control of their couks S
Gresnwich Irwes. You must be living in the London Borough of Greenwich )

o access this support.
College = Large mixed sbdh form college from students aged 146-19. wwer shootershilLac. uk)
Christ the King 5t | Offering a wide range of range of A level and Applied Technical

e ctstmanys. ac uk

Social Inclusion

Mental Health
Foundation

‘A Book About Me' - An Ordinary Life Passport. The purpase
of this 23 page booklet is for others to find out crucial
information about a child or young person with high support
neads in & short time-frame. It is very useful for attending
clubs, short term care workers, friends and family and to use
on days out and at public event=. ldeal to print and complete
with a young adult, allowing the opporiunity for discussions.

wwwmentalheatth.org

Mational Rail -

Dizabled Persons
Railcard

The Disabled Perzons Railcard is for people with a disability
that makes travelling by train difficult. You will need to provide
evidence of your eligibility with your application. This cand
entitles the holder to 1/3 off adult rail fares for travel on the
Mational Rail network in Great Britain If the halder is mavelling
with another adult they will also get 1,/3 off their rail fare.

e dizabledpersons-
railcard.co.ulk

“our Chwen Place
Training Courses

Training Courses for Young People - looking at debt and APR
in detail, as well as bills, priorities, necessaries, budgeting,
benefits as a safety net, benefits and moving in to work,
money saving tips and where to go for more help. Including
tenancy agreements, training courses, workshops for schools,
preparing for employment.

wnLyourownplace.ong.
ke wiy-choose-us/our-
case-studies/tenancy-
independent-living-ckills-
training-tils

that allows any disabled person over the age of 8. to have a
free cinema ticket fior somecne to accompany them. Bligibility
criteria applies, please see website for detzils.

e A local charity offering a wide range of services including v bexdeysnap.org uk
=¥ suppart, information, play schemes and youth clubs.
CEA Card CEA card is a national scheme adopted by all LUK cinernas www.ceacard. ook
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Badey Post 16+ Toalkt

MindED -

Onlime information to support young people and their families
with mental health challenges and the transition to adulthood.

Keeping Healthy - Mental Health Support

wwswminded. org.uk:

Mental Capacity

The Mental Capacity Act is the law in England and Wales that
protects and supports these people, and outlines who can and
should make decisions on their behalf. The Mental Capacity
Act covers important decision-making relating to an individual's
property, financial affairs, and health and social care. The full
Mental Capacity Act Code of Practice iz available to download
from the public government docurmnents website.

www.nhs.uk

Young Minds

“oung Minds is cormmitted to improving the emotional wellbeing,
behaviour and mental heatth of children and young people age
(0-25. Services include training courses, CAMHS transition guide
and parent helpline, confidential online and telephone support,
including information and advice, to any adult worried about

the emotional problems, behaviour or mental health of a child or
youmg person up to the age of 25.

wnsAyoLIngminds.org. uk

Re-Instate

A charity working to improve employment opportunities, quality
of life and well-being for young people in Bexdey experiencing
rmental health llneszes and for leaming dizabilities.

www.re-instate.co.uk/

Bendesy Crisiz café

The Bexley crisis café is a safe and friendly place that you can
come to if you are experiencing emotional or psychological
distress. It is a place to acoess mental health support and advice
from well-being workers. For young people aged 18+

Iittpe: Amindinbesdey.ong.
ulk ferisis-cafe

2a Devonshine Rd,
Baxleyheath DAGS 805

An online mental wellbeing community for free, safe and
aNoMyMOoUs  support.

wwew.Kpoth.com

Mind Bexley

bind in Bexley offers a range of talking therapies for any one
over the age of 18 who is registered with a GP' and suffering
from low mood. aredety, depression, sleep issues that are having
an impact on your daiky life.

Iittpe: Amindinbeodey.ong.
uk/talking-therapies

Bexdey recovery
College

Mind Recovery College in Bexley empowers people with mental
health problerms to become experts in their own recoveny. The
workshops and courses aim to provide the tools to make this
happen for either yourself or someone you care for. For young
adults over 18.

Iittpe: Amindinbedey.ong.
ukfrecovery-college

CALM (Campaign
against living
miserably)

CALM is a leading movemnent against suicide. They run a free
and confidential helpline and web chat to support amyone going
thirough a crisis. They can also offer support for those who have
been bereaved through suicide.

wwaw thecalmzone net

Keeping Healthy

Drepartment of
Health

The Department of Health (DH) helps people to live better for
longer. They lead, shape and fund health and care in England,
making sure people have the support. care and treatment they
need, with the compassion. respect and dignity they deserve.
DH is a ministerial department, supported by 27 agencies and
public bodies.

e gov. Lk

Advocacy for All

Bexley Speaking Up Group - is for Besdey adults [over 18) who
have a leaming disability. The aim: of the groups are to:

Support people to have a voice
Help people get their voice heard
Teach people about their ights
Build people's confidence

Meet new paople

wwnwadvocacyforall org.

Try mew thimgs
ukvolunteer. php

Share experiences and ideas
Leamn new skills
‘Work alongside services to make them better

Prevent loneliness and isolation

Bawley All 5tars - is a project that supports people with
leaming dizabilities to develop their confidence and live
healthier and more active lives. The group's activities include
fun indoor games, exercise and community activities in local
outside spaces. This project is funded undil March 2023

four Cwn Place

Independent Living

Working with young people from all backgrounds who
may be leaving care, laaving school, leaving prison, leaving wWwnyourownplace.ong.
supported accommodstion, going to college or university or | wk

just leaving home for the first time.

Fil
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General Support around transitioning to adulthood

The parent/carer forum for Bexdey who support and signpost

Bexdey Voice parent / carers with a child or young persen aged 0-23 with Special ull(m g =
Educational Meeds and/or Disabilities. i
wownw royaldeaf.
oCiation nformation and support for young ] we hearing ong uk/services-
| Assodiati Infio Jon and i wihio hawve heari k/servi
for Cheaf People impairment and their families. partners/youth-
transition
A free transition support service for young autistic people, parents
Mational Autistic and carers to help prepare for the transition from school to further W autisrmoorg. uk/
Sodiety education or adult life. Confidential information and advice by phone
and email, an explanation of right= and entidements throughout the
transition process, assistance with exploring options so that informed
decizions can be made.
A local charity wiho run a range of services and groups to support )
LA people with leaming disabilities and the people who care about them. ::J-dewnencap.:-rg.
Support st College and University for students with Dyslexda
including assistive technology. Specialised devices such as scanner VAN
Dryslexia Action pens, caloulators, organisers or talking dictionaries to help with dyslexiagaction.orng.
various tasks. Information for Dyslexda when seeking, applying for uk
and in-work situations. Inchudes the Access To Work scheme.
hittpesz e
Local weekly free drop in service in Bexleyheath, Sidcup and Erith. A :n:::fadwce:t.sf
Citizens Advice national helpline is available for advice on disability benefits incduding ;crg-k-or-dl'sabledl-
Bedey appeals, houzing and employment and support with Personal

Independence Payment (PIP)

people-and-carers/
pip/help-with-your-
claim/fill-im-form,’

Contact (previousky
known as Contact A
Famiky)

The Local Offer website provides local informiation about the services | WWW.
Besdey Local Offer | ougiiabie to children, young people (3= 0-25) and their familiss bexdeylocaloffer.
across Education, Health and Social Care. It includes social activities | Uk/#
and preparing for adulthood.
. . — - -
Informative website and parent helpline giving advice on SEN - s

support, health and social care, translators, benefits and induding
Personal Independence Payments.

contact.ong.uky/

students helpline

hittps:fwwner.
BEK!EY Independent | 4 independent senvice providing impartial and confidential T e
MW?ESUPP“T information advice and support to parent,/carers and young people -
Services with Special Educational Meeds and/or Disabilities aged up to 25
[Bexiey 1AS5] S 0203 045 5976
itz
dizabilityrightsuk.
: : : 3 - Thiowe-we-can-
S . A free helpline offering advice to disable students ower 16, who live org/ X
Disability Right= in the UK, and wish to study full or part time educational courses or | help/helplines/

training at any level.

disabled-students-
helpline

0330 995 0414

o - - g

<
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Advocacy for All

The oung People's Advocacy Project - offers free advocacy with
young pecple 10-18 years old, living in Bexdey with a leaming
dizability. They offer help with transition related topics induding:

Making choices about education
Finding out about housing
Finding out how to get a job
Understanding rights

Attending meetings with the young person and helping them to
understand informaticn

1-1 Advocacy Sessions can be arranged.

WAV

advocacyforall.org.
ul/volunteer.php

London borough of
Bexley's Preparing
for Adulthood
Strategy

This Preparing for Adulthood Strategy [P4) outlines the

hawe Special Educational Meeds andfor Disability livimg in Bexley, and
gither have an Education, Health and Care Plan (EHC) or access SEN
Support.

responsibilities the Local Area has for young people, aged 14-25, wha

etz vmaner.
bexdeylocaloffer. uky
Services/2313

Stonewsll is a charity that helps empowers LGET people to be
their true suthentic self. They offer a number of services including

v stonewall
Stonewall working with communities, schools, colleges and places of work to ik newat.o.
create inclusive and acoepting cultures. They can also offer advice
on equality and equal fights.
METRO Shine A group for LGETO) people aged between 16-235 in Bexdey and .
Bendey and Greenwich. It provides a safe space to meet other LGETD) people ‘.(metrncharltv.
Greenwich and get support and sodialize. Al groups are free and confidential. g
Bendey Woluntary Prowvides a list of all organisations that provide services to equality | wwew.bvsc oo uky
Service counsel groups, including BAME network, specific leaming difficuliies and | catergory/Equality-
{BVSC) mental heatth, LGETO) projects. groups
M ids Mermaids supports gender diverse children, young people, a5 well | wwwmermaidsuk.
as their families until their 20th birthday. orguk
T Support LGETC young people aged 16-25 who are experiencing
or facing homelessness or living in 3 hostile emvironment. ST
Wi gires.ong.
BAME Trans An article funded by Gender |dentify Research and Education uk/wip-content)
pecple Society (GIRES) on supporting BAME trans people. uploads/2016,/02/

BAME_Inclusivity pdf

With special thanks to Bexley Vioice for supplying many of these contacts.
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Thank you!!

If you have any questions
please ask your SENCao.
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